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Abstract: The paper analyzes several important dimensions in the case of the 
Civic Education in Albania curriculum for first grade elementary school and 
educational and social orientation for children of this age. Curricular objectives 
related to the development and promotion of skills and social skills often do not put 
emphasis on promoting social competence and learning in general. The research has
addressed the role of the school and curriculum in pupils' psycho-social and cultural-
scientific development and it further analyzes through the identification of facts from 
7 different textbooks of Civic Education from different publishing houses, childish world 
reflection and their perspective on the rules of society, in quantitative and qualitative 
parameters that help in analyzing the facts for drawing conclusions and 
recommendations. One of the main goals of this study was to identify the real 
educational substance within the textbooks of the Civic Education subject, which 
mostly results in implementing the curriculum rather than developing it. For this 
reason, this paper addresses all those pedagogical researchers, curriculum compilers
and authors of texts who are interested in the qualitative improvement of the 
educational concept of schoolbooks, teaching, education and school. In addition, this
study addresses all my colleagues who are inclined to believe in the educational role 
of classroom work and the need to improve our work in this regard.
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INTRODUCTION
Education is recognized worldwide as a socio-economic panacea (Chabbott & 

Ramirez, 2000). It has always been rated as a field of priority that needs special 
attention and ongoing investment. Everyone believes that the future of society 
depends on how children grow and educate today. Education benefits are already 
clear; it improves the level of living, it promotes health, high employment 
opportunities, increases productivity, and facilitates social participation. In this 
context, the national education system serves as a service sector, which will equip 
future Albanian citizens with the necessary knowledge, with sufficient skills and 
capabilities, educated and committed to realize the national economic development 
plan of the country. From this point of view, school remains one of the main socializing
institutions for children that provides a developmental/social perspective for them. 
At school, children learn social behaviors, in addition to academic habits, develop 
activities that promote the dynamics of interaction between them and the environment.
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The school as an educational institution implements and develops a certain educational
policy to achieve all these goals. School policy is reflected in the form of laws, 
provisions, guides, or curriculum materials, where textbooks also occupy an important
place. School textbooks are an important part of the curriculum, so the ways in which
social skills and socialites are transmitted alongside the school's knowledge of the 
pupils through these texts is very important. This is because the school now has its 
own creed that is presented through its vision and mission, the curriculum that leads 
the life of this institution, thus representing an organized and specialized institution 
for the education of each child, aiming at the creation of critical and creative thinking 
skills, problem solving etc. From this point of view, the study seeks to explore how 
the official curriculum delivers textbooks to children with the first information on 
skills to manage difficult situations, develop social competence, build and empower 
positive self-esteem and others like these. The problematic of this study is focused 
on the official curriculum. Nevertheless, it should be said that in the shaping of social 
competence a crucial role has the hidden curriculum; or what children learn from 
interaction with each other, adults, media, politics, law enforcement, religion, etc.

MATERIALS AND METHODS
For teachers of civics, the deliberate addressing of values education in the new 

civics education will be a major issue. Traditionally, teachers have eschewed purposeful
values education, and now they must face teaching such values as individual rights, 
social justice, tolerance for others, appreciation of diversity, and majority rules and 
participation within a democracy (CEG, 1994; Boston, 1996).

Purpose of the study: Researching and analyzing the contents of the curricula of 
pre-university education, (first year of the elementary school, Civic Education), from 
the perspective of how it realizes the training of pupils with necessary social skills 
such as; socialization, interaction, self-esteem, and social competence.

Objectives of the study: (1) Explore in depth the curriculum content regarding the
opportunities offered by this curriculum for learning different social skills and habits
during the learning process through alternative texts. (2) To provide a general and 
coherent approach to the ways and techniques of promoting social skills through the 
text of the subject of Civic Education 1. (3) Analyze the subject curriculum of Civic
Education 1 through alternative textbooks of Civic Education 1 to see how and how much
it promotes the necessary social skills so that pupils can build positive interpersonal 
relationships, understand, prevent and solve the problems they face every day.

Research questions: (1) What curricular concepts are used as basic concepts for 
the learning of skills and social habits (social competence, self-esteem, empathy, 
socialization, co-operation)? (2) What didactic elements promote the learning of social
skills and habits when analyzing texts?

Methodology: During this study, alternative textbooks of the first year's civic 
education (seven alternative texts), which are drafted according to the civic education
program adopted by MASH (2003), were analyzed. Since they're 1st year textbooks,
lessons are mostly given through pictures as pupils are in the first steps of reading-
writing. The topics of each lesson are defined by the subject's program. Each alternative
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text has sections defined by the authors. Through this study it is possible to identify 
and analyze the process of integration of social habits and skills in the textbooks of 
Civic Education of the first year of elementary school. By using quantitative and 
qualitative methods are identified, addressed, commented and analyzed the basic 
concepts related to social skills and habits, which are promoted through the curriculum.
The quantitative method served to collect data about the frequency of using terms and
concepts that personify social skills and habits such as self-confidence, collaboration,
security through content analysis, giving us a general picture of the frequency of 
using these skills and social habits in texts (content analysis is a research process 
that examines the content of communications using quantitative approaches), while 
qualitative methods help us gain an interpretive understanding of these skills and 
habits throughout the text.

Content analysis is a method that aims at transforming qualitative data into 
quantitative data. It is particularly necessary to answer the question: "who says what,
why, how and with what effect. Content Text Analysis includes quality spoken language
(people stories, conversations, speeches), visual representations (photo, visual art), 
written texts (historical documents, books, newspaper articles, reports, prose, poetry),
artefacts of a culture (monuments, streets, buildings) or cultural groups (homeless, 
gangsters, etc.). From the analysis through qualitative research, a new, unique, logical
interpretation has been obtained and supported by many examples of social skills 
and habits that can convince the reader to make the same text interpretation as the 
scholar, thus proving the reliability of this study.

RESULTS
I. Through Civic Education 1, and especially in the first chapter of this textbook,

the pupil is trained to express himself / herself, his/her main features that makes him/
her distinct from others. He manages to identify the peculiarities and commonalities with 
classmates. All this is accomplished through communication and interaction in the 
classroom, accompanied by words, or through body language or image, the profile that 
the child builds for himself and so on. In this way, the pupil learns the social skills 
needed to stay together with others, to communicate and interact with them. Some 
of these skills are very basic to avoid the risk of experiencing the difficulties arising 
from poor social relationships and inadequate interaction. We can see that in p. 4 of 
the Civic Education 1 textbook by the publishing house "Filara", lesson 1 starts with 
the question "Who am I?", "Greetings", "call me Arbër". These are simple skills that 
involve the child in conversations and in interaction with the other children in the 
classroom during everyday life situations. The image referring to Andi, who 
introduces himself in this text, reflects another necessary social skill, such as "his smile" 
while greeting and beginning to introduce himself. This kind of capability, much needed 
to build and maintain a long-term interactive relationship, is mostly related to the 
use of body language or nonverbal communication elements, which we find difficult 
to distinguish between the images presented in the texts. But this kind of level of 
social skills is not reflected in the textbook by the publishing house "Albas", where 
the lesson begins with the request or the need to "know me" and the pupil introduces 
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only through his name, without using greeting words or other elements, important for 
creating communication and establishing relationships. Another essential social skill 
that the pupil has to embrace through Civic Education in the first grade is to embrace 
the etiquette words that promote and empower interpersonal relations.
This model of social skills is transmitted through words and images in the rubric: 
Discussions, exercises, questions in the text of Civic Education 1, p. 5, from the 
publishing house "SHBLSH", where the pupil kindly asks his/her companion to 

"Introduce yourself, please". The images on
this page represent a boy and a girl who 
show that they are listening with interest to 
what their friend is saying, and they are 
looking at each other, thus proving the 
promotion of another social ability that is 
about active listening and interest in the 
conversation that someone is developing 
and maintaining eye contact during a 
conversation.

Figure 1: SHBLSH, p. 5

It is not the same as in the image reflected in the textbook of Civic Education 1 
from "Dita 2000", which shows two children introducing themselves to each other.

The reflective or non-reflective numeric data referring to the social skills group 
taken in the aforementioned session is reflected in Table 1.

Table 1
Chapter 1: Who Am I?

Chapter 1
Who Am I?

Topics
Terms & Words Usage

Greeting 
words

Etiquette 
words

Self-
Confidence

Respect for 
the other

Lesson 
Content 

I am
My Family
My Classroom 
The neighborhood I live in 
My needs and wishes 

1
0
0
0
0

1
0.
0
0
0

3
1
2
1
4

4
6
2
4
5

Pedagogical 
Apparatus 

I am
My Family
My Classroom 
The neighborhood I live in
My needs and wishes

0
0
0
0
0

1
0.
0
0
0

2
1
3
1
8

3
3
4
3
5

Illustrations I am
My Family
My Classroom 
The neighborhood I live in
My needs and wishes

14
0
0
0
0

0
0
0
0
0

9
6
4
3
14

7

5
6
14

Source: researched by author

A child should be taught to respect himself, his potential, with all the differences or 
particularities he has. This is another social skill that is promoted in the first grade 
throughout the textbook of civic education. Through the content of the text, images, 
questions and discussions, the child acquires skills that help him respect himself and 
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to express his faith in his attributes, to show the differences between him and others, 
as well as the desires and needs he has in relation to others.

These social skills are promoted in some of the textbooks of civic education, e.g. 
in the Civic Education 1 textbook by "Dita 2000", on page 5, in the "Working 
together" section, the message "I am myself" is given but not shown through the image
selected for this purpose. In almost all the analyzed textbooks, the pupil commits in 
distinguishing the similarities and particularities between himself and his companions,
talking about oneself, family, city, state, friends, and confronting the differences he 
might have with others. He learns that: despite the differences, they are equal, diverse,
unique and special, but enjoy the same rights.

For example, in the Civic Education 1 textbook by the publishing house "Erik" 
on page 4, the message "We are different, but equal" is promoted, well-illustrated by
the image of a "different" group of children. Likewise, in the textbook of "Dita 2000", p. 
4 the message "we are different children, but equal," is given, illustrated also through a 
clipart that shows "different" children holding hands, while simultaneously transmitting the 
social abilities of interaction and togetherness.

Figure 2: Dita 2000", p. 5 Figure 3: Erik, p. 4

As it is noted in Table 1, in the textbooks of civic education there is a significant
lack of words, phrases and illustrations that enable the pupil to start or maintain a 
conversation or a positive interpersonal relationship of communication.

II. Some studies have shown that as a result of non-recognition of the rights and 
duties, they and others have and not applying them, increases the chances that adult 
individuals will have access to the criminal justice system for the acts they may have 
committed. Nevertheless, at school, pupils are trained on the rights, responsibilities 
and roles they and others have. 

This social ability creates opportunities for social choices that will strengthen 
their interpersonal relationships and facilitate success in school. Possessing this 
group of skills helps the child: manage anger, acknowledge, respect, accept the rights 
of others, contribute to solving social problems, and negotiate with peers, increase 
tolerance and acceptance. 

In the analyzed textbooks of civic education, these social skills are promoted 
mainly through the second chapter, where the pupil can understand and distinguish 
the connections he has with the surrounding environment and with the people in it, 
items with which he/she is related to in his/her everyday life. The pupil is able to 
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identify and understand his skills to contribute to others and to the environment by 
showing respect and appreciation. Thus, in the Civic Education 1 textbook published by 
"Dita 2000", through phrases, key words and images, is transmitted the respect for 
people and the environment, the responsibility on them (e.g. the pupil is encouraged to 
analyze and compare images to understand his/her usefulness to the environment and the 
necessary respect by distinguishing right and wrong through the pictures (p. 20).

Figure 4: "Dita 2000", p. 20 Figure 5: Erik, p. 16

In addition, in the Civic Education 1 textbook by the publishing house "Erik", 
pupils are trained through images of how and where they can provide their help in 
the family and what are the situations in which they should be respectful (page 16). In
(page 18), the pupil is taught how to interact and how to care for the environment. 
In (page 22), the pupil is taught: to evaluate his and his friends' opinions and to help 
adults, people in need, the elderly and the younger ones. While in the Civic 
Education 1 textbook by "Filara" publishing house, pupils learn to take care of the 
elderly (page 24) a picture of a child freeing his bus sit for an elder person. Only in the

text of Civic Education 1 by the publishing 
house "Mediaprint" the pupil is encouraged
through the images to find solutions to the 
problematic situation (page 27). Pupils are 
taught how to go visit a sick companion
home but need to learn we cannot always 
go to the sick companion's home for 
homework, today we can avoid visiting 
them by using the Internet, thus preventing
risks from viruses or from other causes.

Figure 6: Mediaprint, p. 27

Table 2 presents quantitative data on the usage frequency of terms and words 
referring to the social skills group that are being analyzed.

III. Social skills help the individual adjust their behavior and make it flexible 
and appropriate to meet their needs and desires. This goal is not achieved if the 
individual does not know nor perform the duties and responsibilities of oneself, 
others, and the environment in which he lives.
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Table 2
Chapter 2: Others and I

Chapter 2:
Others and I Topics

Terms & Words Usage
Duties and 

Responsibilities
Respect Careful Tolerant

Lesson 
Content 

In the family 
At school
Respect for objects
Respect for the environment
My needs and wishes

5
0
14
11
7

7
10.
12
13
10

9
15
2
7
6

4
4
2
5
3

Pedagogical 
Apparatus 

In the family 
At school
Respect for objects
Respect for the environment
My needs and wishes

14
17
17
8
7

13
15.
12
10
9

11
13
15
11
8

6
3
4
3
4

Illustrations In the family 
At school
Respect for objects
Respect for the environment
My needs and wishes

36
21
19
17
16

24
23
17
11
11

16.
13
14
8

15

2
4
2
2
1

Source: researched by author

These skills are reinforced through years of education of the individual. In all the 
textbooks analyzed, pupils learn the social ability to interact and work together in a 
special chapter that promotes the social ability of interaction.

The pupil is taught to understand the importance of collaborative work, as well 
as individual work, behavior, attitude towards meeting the needs and desires of the 
individuals and groups they belong to; gets taught that in the family, in the classroom, in 
the neighborhood, in the community, everyone has roles and duties, common rights and 
responsibilities; learns that in order to succeed and get results, to solve various 
problems, to be effective and efficient he/she must cooperate with others; learns to 
identify the difficulties that others have, to show readiness, empathize, and take action to 
help them. For example, in Civic Education 1 from the publishing house "Albas" this 
social skill is transmitted through (38 images) and (16) key words related to the ability 
to help, to show readiness, to work and to receive pleasure together. Children are known 
with "collaboration" as a process throughout the chapter and the topics it contains. 
Children learn how to help and interact through the use of such expressions as (page 24) 
"We collaborate with others". "I ask for help from others". "When we are together 
we do a lot of things". But it does not reflect or show what they should do together 
and what they should not do (p. 28). "I believe in my strength; I believe in the power 
of others".

In the Civic Education 1 textbook by the publishing house "Dita 2000", this social
ability is transmitted through (28 images) and (21) key words related to the right 
everyone has to be equal in the affairs or activities they're included in to, in order to 
enjoy the pleasure that comes from interaction and cooperation. During this chapter, the 
social ability to interact is also transmitted through images that show pupils who are 
collaborating in different situations, trying to help people in trouble by coordinating 
efforts. In (page 27) of this textbook a situation is showed on how people with 
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disabilities can be helped, e.g. how to help an individual on a wheelchair to cross the 
road, an individual with seeing difficulties carry out his activity. On the (page 15), the 
phrases "Work Together", "Work Together and Tire Less" and "Together We 
Successfully Complete Task", transmit to pupils the message that being together 
brings better results.

Children should be taught social skills to 
identify their needs, difficulties, problems
and to refer and address them, seeking the
help of others. In this text, in the "Working
together" section, (page 30), pupils are 
asked to tell a case when a doctor, dentist or 
psychologist has helped them resolve a 
concern, this after being previously 
introduced to the roles and functions of 
each of the professionals.

Figure 7: "Dita 2000", p. 26-27

The child learns the social ability to support and help others who are in difficulty
through the text and its components. Thus, in the book Civic Education 1, by the 
publishing house "Erik", to convey this social skill are used (52) images and (23) 
keywords (advice, self-care, care for others, care for the environment, help, cooperation).

The following message is transmitted in this textbook: "Every child with mental and 
physical disability is entitled to care, education and social support" and for the first 
time the child is faced with the "social support" expression, but no further 
exploration is made to deal with situations when a child should show the social ability 
to be a supporter of a struggling friend. But the social ability to express concern about 
the difficulty, the problem that the companion has, is not promoted throughout the 
content, or through the pedagogical apparatus and images. In the textbook of Civic 
Education 1 from the Uegen publishing house, the social ability to interact is 
transmitted through (9) images used throughout the chapter: "to interact", where the
child learns the meaning of the "social role" concept in (page 10) of this textbook.

During the situations that appear in the textbook the pupil is put in the position 
to analyze, discuss, generalize, realizing that there are many cases where the help of 
all friends or the help of others in general is needed to achieve something. This 
capability is transmitted through the message "without help you cannot do anything"
on page 9 of this textbook.

As it is noted in Table 3, empathy is the social skill that is less identified 
throughout the textbook analyze.

IV. In the fourth chapter of each alternative text of the subject of Civic Education
included in the study, the pupil is able to distinguish and accept certain rules, apply 
these rules in cooperation with others, in his daily activities; in various activities that 
take place in families, classrooms, schools, games etc. recognizing the importance of 
their implementation. However, the case in which the pupil is trained to be part of 
the decision-making process does not happen often, e.g. when deciding on classroom
rules with classmates, or on family rules with parents and other family members.
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Table 3
Chapter 2: Others and I

Chapter 2:
Others and I Topics

Terms & Words Usage
Duties & 

Responsibilities
Respect Careful Tolerance

Lesson 
Content 

In the family 
At school
Respect for objects
Respect for the environment
My needs and wishes 

5
0
14
11
7

7
10.
12
13
10

9
15
2
7
6

4
4
2
5
3

Pedagogical 
Apparatus 

In the family 
At school
Respect for objects
Respect for the environment
My needs and wishes

14
17
17
8
7

13
15.
12
10
9

11
13
15
11
8

6
3
4
3
4

Illustrations In the family 
At school
Respect for objects
Respect for the environment
My needs and wishes

36
21
19
17
16

24
23.
17
11
11

16.
13
14
8
15

2
4
2
2
1

Source: researched by author

This skill is promoted e.g. in the textbook of Civic Education 1 by the publishing
house: "Dita 2000", on page 37 through the message "The Family Has Rules. They 
are set unanimously and respected by all", but it is not illustrated through images. 
The child is not exposed to models that show the importance of being part of the 
decision-making process.

In the text of Civic Education 1 of the publishing house "SHBLSH" through the 
image but also the phrase: "Let's talk about our drawings together", children learn to 
share and discuss with each other thoughts and ideas, a social skill that is very 
necessary to provide their social inclusion in society. But this skill model is not 
transmitted in other textbooks. In the social skills group that a child needs to own, 
win, learn in family and school is also the ability to show interest in others, e.g. in 
the text of Civic Education of the publishing house Mediaprint, p. 48, a friend asks 
a friend: Arbri, how did you spend the day yesterday? 

In almost all chapter themes, children are taught to use etiquette words, apply 
and respect the rules in family, at school and during playtime.

V. Children face every day many 
challenging situations at home, school, at 
the store, and in their communities. Often,
they are not aware of these issues. Children
need to learn positive practices and effective
ways to identify, think, avoid, prevent, 
speak and be safe in challenging situations
related to their security and protection. 
The school is one of the institutions working
in this direction, along with the family.

Figure 8: Mediaprint, p. 48
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What social skills should children be taught in school in order to be safe and 
secure? What resources should be used to achieve this goal?

The curriculum is an instrument that helps in accomplishing this goal.
Along the analysis of the security and defense chapter in alternative texts of Civic 

Education, the following questions are addressed:
If we refer to each text, we conclude that: In the Civic Education 1 textbook by 

the publishing house "Albas", 24 images and 8 keywords are used to familiarize the 
pupil with the rules of protection and security. The pupil is informed of the dangers 
and�becomes�aware�of�them�through�phrases�like:�"The�road�has�risks”,�"The�road�
has rules". Road risk appears only in situations when one does not comply with 
traffic regulations (page 46). Through images, the pupil is taught on the proper 
careful usage of the bike and how to be careful with flowers at the park.

In the Civic Education 1 textbook by the publishing house "Dita 2000", 9 images and 
17� keywords� were� used� to� increase� the� pupils’� level of information about risks, 
uncertainties and protection measures (security, insecurity, risk, activity). The pupils are 
taught that he/she should seek help from security guards in the event of a risk or 
getting lost and losing their parents at the malls (p. 44). Through images, pupils 
perform analyzes and interpretations of different situations, in order to become more 
capable regarding the rules that must be followed in the street and in the store in 
order to be safe. They are also informed on how they should act when they find items 
on the street, how they must submit them to the respective places (p. 48).

Figure 9: "Dita 2000", p. 48-49 Figure 10: SHBLSH, pp. 50-51

However, children are not taught on the risks they may face in the park. In the 
Civic Education1 textbook by the publishing house "SHBLSH", 34 images and 28 

words were used to empower children with
practical skills on managing risky situations. 
Pupils learn how to act when alone at home,
in a park, in a shop (taking measures on the
water tap that is left open, avoid touching hot 
items such as a hot pot on the stove, be safe 
from strangers knocking at the door, not 
playing dangerous games with tools that
damage his safety, such as the use of spoons 
and forks to play (pp. 50-51).

Figure 11: Mediaprint, p. 62-63
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The pupils also learn that they should not stay away from their parents; they 
should not touch vitrines and articles in them such as; alcoholic beverages, cigarette 
packs, etc. (page 53). Only in the text of Civic Education 1 by the publishing house 
Mediaprint, the pupil faces a challenging situation such as a child in the park, whom
an unknown person asks him/her to walk together, and the child refuses, saying, "I 
do not know you" (page 63).

In this case, the pupil is also informed about the risk, but also about the way of 
avoiding or preventing this danger (Table 4).

Table 4
Chapter 5: Security and protection

Chapter 5:
Security and 
protection

Topics
Terms & Words Usage

Information, self-
consciousness

Precaution/ 
Avoidance

Protection/
self-defense

Lesson Content 

I am home alone
At the Shop
Traffic Light
At the Park
Playing at the park

32
18
20
12
12

25
13
16
17
15

26
7
18
8
8

Pedagogical 
Apparatus 

I am home alone
At the Shop
Traffic Light
At the Park
Playing at the park

36
21
17
18
9

36
14.
19
20
12

28
10
15
14
6

Illustrations 

I am home alone
At the Shop
Traffic Light
At the Park
Playing at the park

34
18
28
22
25

28
19
22
21
15

44
14
18
14
10

Source: researched by author

This dialogue is further enhanced through the image presented in the book. 
Quantitative data that shows the use of key words, concepts and images (across chapters
5 on which the contents of texts of each alternative text of civic education are 
organized) is presented in Table 4, which are directly related to certain social skills 
that help the child feel secure and protected during the chapters. Throughout the 
subject, pupils receive information on ways to protect themselves from potential 
dangers (they are acquainted with the police, ambulance and firefighters' numbers 
who need to be called and seek for help in cases of emergency). However, regardless
this information, the pupil is not given the numbers in any of the textbook.

Alo 116: The Child Counseling Line (a national service aimed at assisting children
by telephone counseling and referring cases to governmental and non-governmental
institutions providing services to children).

It is important for children to be informed that the danger comes not only from 
electricity, gas, disregard of road traffic rules but also from various natural disasters, from 
not using aids to the sea, lake, swimming pool, internet, animals, poultry, eating expired 
foods, different items, lending from strangers, etc. and also from uncontrolled contacts 
and conversations from parents to unknown and also well-known people, who may 
affect their security and protection.
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CONCLUSIONS
(1) Curricular objectives related to the development and promotion of social skills

and habits often do not emphasize the promotion and learning of social competence 
as a whole.

(2) Illustrations in the texts do not convey elements of various social skills with 
which the child should be exposed during the lesson. Illustrations tend to reflect more
situations or different activities without any particular focus on promoting social 
competence.

(3) Civic Education textbooks encourage the teacher to organize the classroom 
by keeping in mind the "development and improvement of social competence".

(4) Examples of analyzing or interpreting a certain situation in the text, from the
perspective of the social skills that it conveys, are often not constructed in relation 
to this goal.

(5) It is worth emphasizing that the minimal aspects of a child's daily life such as
security or taking the measures to prevent risks and self-protection cannot find an 
illustration and give a proper education in the winning textbooks.

(6) Self-confidence as a social skill that teaches children to respect oneself and 
others, to recognize the responsibilities associated with it, is not promoted sufficiently in 
the Civic Education textbooks of the first class.

(7) Social skills related to child protection and safety in the community (protection
from unknown, natural disasters, emergencies) are not adequately transmitted through
texts.

RECOMMENDATIONS
Social-related issues should become part of educational documents and resonate

with the spirit of global documents. This means that there is a need for more coherence
between the documents with policy-making power in Albanian education.

- Program designers should be encouraged to explore the hidden curriculum in 
the wider program, so that programs should be enriched with objectives related to 
social skills issues.

- Since primary school textbooks in Albania are a powerful tool for information, 
education and development, issues related to social competence, need to be considered
as an important dimension in the civilization of the future society.

- First-class Social Education textbooks need to be rewritten with an emphasis 
on the promotion of social skills in literary, elementary and pedagogical subjects, and
images, but also through different situations.

- The teacher should apply methods and techniques to promote social competence.
- Skills and social skills should be issues that are dealt with during the different 

curriculum topics or in e-curricular activities in collaboration with the school support
team (social worker, psychologist, health worker) and the community.
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