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Abstract: Continuous Assessment is one of the assessment components in the 
competency-based curriculum. It has its own weight in the overall assessment of 
learning and is accomplished in various forms. The purpose of this study is to 
argument that the use of various forms of assessment by the teachers increases the 
pupils' motivation in learning. The sample comprised 127 teachers and 253 pupils 
of the elementary education in the Elbasan and Korça counties. The questionnaire 
for the pupils and the questionnaire for the teachers were the instruments used for 
data collection. The results of the study showed that the continuous assessment forms 
most used by the teachers of the elementary education are: assessment for written 
assignments, assessment for classroom work, assessment for written answers, and 
assessment for verbal answers. The findings of this study may help in improving the 
continuous assessment component by offering a concrete help in the instructional 
practices of the elementary education. The following are recommended to be used more
often: pupil's self-assessment, a pupil assessing another pupil, assessment by groups 
of pupils (juries), assessment for participation in activities and classroom debates.

Keywords: continuous assessment, motivation, pupil of elementary education, 
teacher of elementary education.

INTRODUCTION
Pupil's assessment represents a particular type of educational assessment 

conducted by teachers and designed to serve several related purposes (Brissenden & 
Slater, 2003). These purposes include: motivating and directing the learning, providing
feedback to pupils on their performance, providing feedback in instructions and the 
curriculum ensuring standards of progression are met. Explaining the importance of 
assessing the performance of the pupils, Brissenden & Slater (2003) cited by Scanlan 
(2003), emphasize that assessment is important because it drives pupils' learning. 
Motivating and directing the learning is only one purpose of the assessment of the 
performance of pupils.

Hayward and Hedge (2005) report that the data obtained on the "Assessment for 
Learning", an initiative of the formative assessment in Scotland, "suggest that not 
only do teachers find their energetic involvement, but they also report positive 
changes in the pupils' quality of work and their engagement". It seems that using 
formative assessment empowers teachers and pupils, improves the learning process 
and increases satisfaction of the teachers.

Black and William (1998) examined more than 250 articles and books to assess 
the impact of the formative assessment on the pupils' performance. They discovered 
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that using various methods to assess pupils during the teaching/learning process 
increases their success. Studies on the formative learning suggest that new methods 
that encourage effective feedback will change the classroom practices and will bring 
adaptation in the learning and teaching process. Motivation and self-assessment are 
also encouraged in the formative assessment (Black & William, 1998). However, 
notwithstanding the obvious benefits of the formative assessment, the techniques 
that increase this type of assessment have been neglected because of the practical 
issues in the classrooms. The problems encountered, the non-realistic practices, the 
tests prepared by the teachers that reflect formats of standardized tests, lack of 
negotiations between teachers on the formative assessment, the overload in giving 
out the results while the useful feedback is neglected, assessment as a reference norm 
because of which pupils with low results begin to believe that they cannot learn more 
than they actually do, and the lack of care for the pupils' performance in the earlier 
years are only some of the issues mentioned in the study of Black & William. 
Furthermore, if we add to this the pressure of the external tests, there will be no room 
for the formative assessment in the classroom routine.

In Albania, pupils are assessed through a combination of the Assessment for 
Learning and the Assessment of the Learning (Instruction No. 34 of 2015 of the 
Ministry of Education and Sports). The Assessment for Learning of the pupil is 
conducted through: (a) continuous assessment; (b) assessment with a summative test/
assignment; (c) assessment of the portfolio of subjects of the pupil. The continuous 
assessment comprises 45% of the overall assessment. The continuous assessment is 
based on the observations and judgements of the teacher on the verbal or written 
replies, quizzes, written assignments, group work, teacher – pupils' discussions, 
pupil's self-assessment, assessment of pupils by pupils, participation in activities and 
classroom debates, and assessment of home/classroom work during a given period. 
The main change that has happened in assessing pupils during the implementation 
of the new curriculum is the Assessment for Learning (continuous assessment) The 
main focus of the Assessment for Learning (continuous assessment) is for the pupils 
to improve their learning and be more motivated to learn (Institute for Educational 
Development, 2018).

The purpose of our study is to argument that the use of various forms of continuous
assessment by the teachers increases the motivation of the pupils in learning. This 
study undertakes to answer the following research questions: (1) Which continuous 
assessment practices do teachers of elementary education most use? (2) Do teachers 
see a relationship between various practices of continuous assessment and motivation
of the pupils? (3) Which continuous assessment practices would increase the 
motivation of the pupils?

METHODOLOGY
Participants: 127 teachers of grades I-IV of the elementary education in the 

counties of Elbasan and Korça who apply the new curriculum, were the source for 
the collection of the necessary data, with the focus entirely on their experiences and 
their path in coping with new assessment approaches. The sample of the study were 
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253 pupils of the elementary education (grades III, IV). The upper classes of the 
elementary education were selected so that an opinion as complete as possible on the 
continuous assessment could be obtained from the pupils. 

Instruments: The questionnaire for the pupils and the questionnaire for the 
teachers served for collection and analysis, and to reach to the conclusions that lead 
to the concrete answers to the research questions. 

The study was conducted in October and November, 2018.

RESULTS AND DISCUSSION
This study was conducted with teachers and pupils of the elementary education. 

The teachers taught in the first four classes in which competency-based curriculum 
is being used. Demographic data of the teachers: 98% of the participants in the study 
were females; 66.5% worked in the city and 33.5% in villages. 56% of the teachers 
had 11-20 years of experience, followed by 24% with 21-30 years, 18% with 1-5 years,
and 2% of them had over 30 years of work. The highest level of the education of the 
teachers was "Master's Degree" (7%), and the rest, 93% had only completed the 
Bachelor's degree; 36% of the teachers taught in grade IV, 27% in grade II, and 16% 
in grade I. 91% of the teachers worked in the state sector and 9% in the private sector. 
The sample of the study were 253 pupils of grades III and IV of the elementary 
education. 39% of pupils were in grade III and 61% in grade IV; 47.2% girls and 52.8%
boys; 34% in the village and 66% in the city. 

On the first research question: "Which continuous assessment practices do teachers
of elementary education most use?" instruments of research were used to obtain the 
opinion of the teachers on the importance (Table 1) they give to each of the continuous
assessment forms, and on the use (Table 2) of each of them.

Table 1
The importance of use of various assessment techniques by the teachers (in %)

Categories Not�at�all�
important

Of�little�
importance

Normal Important Very�
important

Verbal�answers�assessment 0 0 15 58 27
Written�answers�assessment 0 0 7.69 34.6 57.71
Written�assignments�assessment 0 0 7.69 38.5 53.81
Group�work�assessment 0 0 39.5 47.15 13.35
Assessment�on�teacher-pupils�discussions 0 7.69 42.30 26.92 23.09
Homework�assessment 0 3.84 34.62 61.54 0
Classwork�assessment 0 0 7.69 23.08 69.22
Assessment�for�participation�in�activities 0 7.69 26.92 50 15.39
Assessment�based�on�participation 0 0 23.08 53.84 23.08
Self-assessment 0 0 23.08 53.85 23.07
Quiz�based�assessment 0 19.23 19.23 50 11.54

Source: calculated by author

More than half of the teachers (85%) think that assessment of verbal answers is 
important and very important. 92.3% of the teachers (Table 1) think that using the 
Assessment of written answers is more important than using the assessment of verbal 
answers. 92.3% of teachers give the same importance to assessment of written 
assignments, but there are more teachers (4% more) that think that it is much more 
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important than assessment of written answers. Assessment for participation in classroom
debates and the self-assessment are equally important to the teachers. Teachers see 
as of little important the assessment through quizzes (19.23%), assessment on teacher –
pupils' discussions and assessment on participation in activities (7.69%), and homework
assessment (3.84%). Most teachers (42.30%) see the assessment on teacher – pupils' 
discussions as of a normal importance. The smallest number of teachers (7.69%) list 
the following types of the continuous assessment as of a normal importance: 
assessment based on written answers, assessment based on written assignments and 
classwork assessment. More than half of teachers consider as important more than 
half of the types of continuous assessment: assessment based on homework (61.54%),
assessment based on verbal answers (58%), assessment based on participation in 
classroom debates and self-assessment (53.85% each), assessment based on participation
in activities and assessment based on quizzes (50% each). The most important form 
of continuous assessment for teachers is the classwork assessment (69.22%) and 
93% of teachers think that this is an important and very important form. Almost the 
same number of teachers (92.3) consider as important and very important two other 
forms of the continuous assessment: assessment based on written answers and 
assessment based on written assignments. None of the teachers consider homework 
assessment as very important, but more than half of them consider it as important 
(61.54%), and 34.62% consider it of a normal importance.

Are there similarities in the opinions of the teachers on the types of the 
continuous assessment (according to the importance they give them and how/how 
much they use each of them)? None of the teachers think that the types of continuous 
assessment are Not at all important (Table 2). Also, all teachers participating in the 
study use the listed types of continuous assessment sometimes, often and almost always.
The highest percentage of "rarely" is used by teachers for the quiz based assessment
(19.23%) and the lowest for the assessment on teacher-pupils' discussions and self-
assessment (3.84% each). There are discrepancies between teachers' opinions on the 
importance they give to various forms of continuous assessment to which they reply 
not at all important, of little importance, and how they use the options never and 
rarely. Most teachers (42.30%) consider the assessment on teacher-pupils' discussions
of a normal importance. This is followed by: group work assessment (39.5), homework
assessment (34.62%). As for the frequency of use, they reply that they use the following
forms sometimes: quiz based assessment (42.30%), group work assessment (30.76%),
assessment on teacher-pupils' discussions (30.76%), and assessment based on 
participation in classroom debates (30.76%). Again, teachers' opinions are similar. 
The continuous assessment form that is considered important by the teachers is the 
homework assessment (61.54%), which is also used often by the teachers (76.92%). 
A large number of teachers (69.22%) consider the classwork assessment as very 
important. 80.77% of teachers use classwork assessment and assessment of written 
assignments almost always, followed by assessment on written answers (73.08%). 
Homework assessment is considered important (61.54%) and of normal importance
(34.62%), but none of the teachers consider it very important. Teachers reply that 
they use the homework assessment almost always (11.55%), which is the second 
lowest percentage after the quiz based assessment (3.86%).
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Table 2
The frequency of use of continuous assessment practices by the teachers (in %)

Categories Never Rarely Sometimes Often Almost�
always

Verbal�answers�assessment 0 0 0 65.38 34.62
Written�answers�assessment 0 0 7.69 19.23 73.08
Written�assignments�assessment 0 0 0 19.23 80.77
Group�work�assessment 0 0 30.76 53.84 15.4
Assessment�on�teacher-pupils�discussions 0 3.84 30.76 53.84 11.56
Homework�assessment 0 0 11.53 76.92 11.55
Classwork�assessment 0 0 0 19.23 80.77
Assessment�on�participation�in�activities 0 0 26.92 65.38 7.7
Assessment�based�on�participation 0 0 30.76 57.69 11.55
Self-assessment 0 3.84 19.23 57.69 19.24
Quiz�based�assessment 0 19.23 42.30 34.61 3.86

Source: calculated by author

Are there consistencies between teachers' and pupils' reporting on the use of 
various types of continuous assessment in teaching? To answer this question, we 
refer to the data of Tables 2-3.

Pupils give a lot of verbal answers during the teaching process, hence their 
assessment is important for the motivation of the pupils. 56.94% of pupils think that 
this type of assessment is used sufficiently, and 65.38% of teachers think it is used 
often. The opinions of teachers and pupils are similar when 34.62% of the teachers 
think that it is used almost always and 30.57% of the pupils think it is used a lot.

92.31% of teachers use the assessment of written answers often and almost 
always. 94.44% of pupils too reply that it is used sufficiently and a lot. The opinions 
of teachers and pupils are consistent on this type of assessment too.

Written assignments require mastering of many competencies and continuous 
engagement by the teachers. Assessment of written assignments is a great reward for 
the pupils. 80.77% of the teachers reply that they use it almost always and 19.23% 
use it often. There are no teachers who use it sometimes or never. Also, 48.62% of 
the pupils think that their teachers use it a lot and 45.83% of the pupils think they 
use it sufficiently.

Working in group creates diversity in teaching, pupils ask for it, and it helps 
pupils to learn from each-other, socialize and acquire life skills. Individual 
contributions vary within the group, hence the assessment of this form has it 
specifics. 53.84% of the teachers use group work assessment often. 54.17% of pupils' 
report that group work assessment is used a lot and 34.72% say it is used sufficiently.

Conversations are very much used in teaching, hence the assessment on teacher-
pupils' discussions serve to motivate the pupils. 53.84% of the teachers' report that they
use it often. 41.66% of the pupils say it is used sufficiently and the same percentage 
say it is used a lot.

76.92 of the teachers' report that they use homework assessment often and 11.55%
say they use it almost always. 43.05% of pupils' report that it is used sufficiently and 
55.57% say it used a lot. Classwork assessment is used almost always by 80.77% of 
the teachers and 45.84% of pupils say it is used a lot.
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Assessment on participation in activities is a component which 26.92% of teachers
think is used sufficiently, 65.38% think it used often and 7.7% think it is used almost 
always. 36.11% of pupils think it is used sufficiently and 34.84% of them think it is 
used a lot.

Assessment based on participation in classroom debates is used often according 
to 57.69% of teachers, a little according to 31.94% of pupils and sufficiently according
to 30.55% of pupils.

Self-assessment serves as an indispensable complementary element of the assessment
techniques used by the teacher. According to 57.69% of the teachers, self-assessment
is used often. Self-assessment is used sufficiently according to 37.5% of pupils and 
assessing the work of the classmates is used sufficiently by 41.66 of pupils.

Table 3
Use of continuous assessment practices according to the pupils (in %)

Categories Not�at�all A�little Sufficiently A�lot
Verbal�answers�assessment� 1.38 11.11 56.94 30.57
Written�answers�assessment 1.4 4.16 44.44 50
Written�assignments�assessment 0 5.55 45.83 48.62
Group�work�assessment 0 11.11 34.72 54.17
Assessment�on�teacher-pupils�discussions 1.41 15.27 41.66 41.66
Homework�assessment� 1.38 0 43.05 55.57
Classwork�assessment 0 4.16 50 45.84
Assessment�on�participation�in�activities� 2.77 26.28 36.11 34.84
Assessment�based�on�participation� 23.61 31.94 30.55 13.9
Asses�your�own�work 19.44 19.44 37.5 23.62
Assess�the�work�of�your�classmate 12.5 20.83 41.66 25.01

Source: calculated by author

On the second and third research questions: Do teachers see a relationship 
between various practices of continuous assessment and motivation of the pupils? 
Which continuous assessment practices would increase the motivation of the pupils?

73.07% of teachers agree that just assessing pupils is a sufficient motivation for 
them (Table 4). But 80.77% of teachers agree and very much agree that using the 
same forms of assessment has no impact on pupils' motivation. Also, 88.47% of teachers
think that some forms of assessment motivate pupils more than some others do, such 
as: verbal assessment, group work assessment, pupils assessing pupils, quiz-based 
assessment, using a variety of forms, more than each separately, etc. 11.53% of teachers
did not reply to the question "Which continuous assessment forms motivate pupils 
the most?". 30.77% of teachers' report that they use other forms of continuous 
assessment, such as: Assessing the classmates, assessment on discussion between 
pupils themselves, parallel assessment of pupils assessing each-other, tests on the 
chapters, assessment on projects and modules. All teachers participating in the study 
think that using a variety of assessment forms motivates the pupils (Table 4). When 
asked whether there is another type of assessment they would like, which increases 
their desire to learn, 63.89% of pupils replied "No". The 36.11% who replied "Yes" 
listed the following as such: assessment on written assignments, assessment on 
physical activity, assessment of books they have read, assessment on the behavior, 
contests, assessment on group conversations.
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Table 4
Opinion of the teachers on assessment as a motivation factor (in %)

Categories Do�not�
agree�at�all

Agree Very�much�
agree

Just�assessing�pupils�is�a�sufficient�motivation�for�them� 7.69 73.07 19.24
Using�the�same�forms�of�assessment�has�no�impact�on�
pupils’�motivation

19.23 38.46 42.31

Some� forms� of� assessment� motivate� pupils� more� than�
some�others�do

3.84 7.69 88.47

Using�a�variety�of�assessment�forms�motivates�the�pupils 0 15.38 84.62
Source: calculated by author

Verbal answers, written answers, written assignments, group work, teacher-pupils'
discussion, homework discussions, classwork discussions, debates and quizzes are 
forms of the teaching/learning activities. Their use brings diversity in teaching, makes
it interesting to the pupils, keeps them involved in the teaching process and motivates 
them. Assessment of pupils is an integral component of the teaching activity. Assessing
pupils during these activities varies. For example, group work assessment differs from
assessment of written assignments. Selecting various activities in teaching and eventually
assessing them makes it possible to engage a high number of pupils in the process 
and motivate them. In selecting the assessment practices, .... it must be taken into 
consideration that the information on the results of assessment must motivate the 
pupils (Ministry of Education and Science, 2014). Some of these assessment forms, 
such as assessment of verbal replies, written replies, homework and classwork, etc, 
have been traditionally used by the Albanian teachers. The results of the study 
emphasize the fact that these assessment forms continue to by very much in use. On 
the other hand, some of the assessment forms are not used to the extent they should be.
Group work, debates, quizzes, self-assessment etc, and as a result their assessment, 
are not used sufficiently in teaching in the Albanian schools.

CONCLUSIONS AND RECOMMENDATIONS
This study was conducted with teachers and pupils of the elementary education 

in the Elbasan and Korça counties. The conclusion on the questions raised was that 
the continuous assessment practices most used by teachers of the elementary education
are assessment of written assignments, assessment of classwork, assessment of written
answers, and assessment of verbal answers. Teachers report that using a variety of 
continuous assessment forms in teaching increase the motivations of the pupils, and 
they identify a relationship between assessment forms and motivation. Continuous 
assessment practices that will increase the motivation of pupils in the classroom are: 
pupil's self-assessment, a pupil assessing another pupil, assessment by groups of pupils
(juries), assessment for the participation in activities and classroom debates.

Based on the conclusions and discussions on them, this study presents some 
recommendations: (1) It is recommended that teachers know, assess and use all 
practices of continuous assessment for the purpose of a quality and objective 
assessment of the pupils. (2) The following are recommended to be used more often: 
pupil's self-assessment, a pupil assessing another pupil, assessment by groups of 
pupils (juries), assessment for the participation in activities and classroom debates. 
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(3) Open sessions and exchange of experience between teachers are recommended, 
as they would lead to a better understanding of the importance of continuous assessment
practices in our schools.
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