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PART I: ACTUAL ISSUES IN MODERN PEDAGOGY

JEL: A22
ASSESSMENT OF THE PUPIL'S PORTFOLIO AS AN ESSENTIAL

ELEMENT OF THE COMPETENCY CURRICULUM ASSESSMENT

Ornela Bilali, PhD in Pedagogy, Associate Professor,

Faculty of Educational Sciences,
"Aleksander Xhuvani" University, Elbasan, Albania

Abstract: Since 2014 in Albania, the new curriculum is being implemented in the
pre-university education system. At its most basic is the creation of pupils' competencies.
According to the curriculum based on competences, the main purpose of assessment
is to support pupils' learning and progress. The aim of our paper is to outline and 
analyze the perceptions of teachers regarding the pupils' assessment with the portfolio. 
The study takes over the following questions: (a) What are the basic principles that 
primary school teachers use to organize pupil's portfolio? (b) What are the perceptions
of primary teachers regarding portfolio valuation?

The sample in this study consisted of 7 teachers randomly selected of grades I-IV
of the elementary education in the counties of Tirana, who apply curriculum based 
on competences. The focus group served to collect and analyze data on how pupils' 
portfolio is organized and the perceptions of primary teachers regarding portfolio 
assessment. The portfolio creation process improves opportunities for a new way of 
learning. Using the portfolio as an archive and task selector impacts on a deeper
learning, impacting on improvement, efforts and achievements, and integrating 
assessment with the learning process.
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INTRODUCTION
Evaluation is defined by scientists as "a systematic process for collecting data 

related to the students' achievements" as an essential component of teaching (Dhindsa,
Omari, & Waldrip, 2007, p. 1261). Evaluation consists of a number of methods used 
to measure performance and learning achievements, including testing, exams, 
appraisal of practical work, oral assessment, school-based assessment led by the 
teacher, and others (Gipps, 1994).

In Albania, since 2014, the new curriculum of basic education is implemented in 
the pre-university educational system. According to the new curriculum based on
competences, the main purpose of assessment is to pupils' learning and progress. This
aim is met by requirements of an assessment for pupils' learning (Instruction of the 
Ministry of Education and Sports of Albania, No. 34 from September, 11, 2015); 
hereinafter – Assessment. Abovementioned Assessment is conducted through the: (a) 
continuous estimations; (b) assessment with a summative test/assignment; (c) 
portfolio estimation of the pupil's subjects. The continuous assessment comprises 
45% of the overall assessment. The assessment with a summative test/assignment 
comprises 30% of the overall assessment. Portfolio assessment of the pupil's subjects
comprises 25% of the overall assessment.
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The pupil's portfolio is the collection of the pupil's contributions and presents 
efforts, progresses and achievements. It is a tool widely used in the most advanced 
contemporary practices for collecting learning outcomes. Consequently, the learning
process should be based on what the learner achieves to show, demonstrate and testify.
Diane Hart defines a portfolio as "a container that holds records of knowledge, ideas, 
interests and achievements"(Institute for Educational Development, 2018). 

The purpose of our paper is to outline and analyze the perceptions of teachers 
regarding the pupil's assessment with the portfolio. The study also takes over the 
following questions: (a) What are the basic principles that primary school teachers 
use to organize pupil's portfolio? (b) What are the perceptions of primary teachers 
regarding portfolio evaluation?

METHODOLOGY
The main method used in our scientific research is survey method.
Participants: The sample consisted of 7 teachers randomly selected of grades I-IV

of the elementary education in the counties of Tirana, who apply curriculum based 
on competences.

Instruments: The focus group served to collect and analyze data on how the 
pupil's portfolio is organized and the perceptions of primary teachers regarding the 
portfolio assessment.

RESULTS
1. Organization of the pupil's portfolio
Teachers emphasize that setting the criteria for creating, completing and evaluating

the pupil's portfolio is very important. The portfolio is conceived and developed 
based on clearly defined goals. Teachers set out a detailed plan for the creation and 
evaluation criteria for the tasks to be included in the portfolio. These criteria are 
discussed with the pupils and their parents that each party will be well informed on 
goals, quantity estimations and type of tasks that will become part of the portfolio, 
based on the planning sections in three periods.

The portfolio tasks can be performed in class and/or outside, proof of learners' 
contributions and talents with research and creative characteristics, such as (a) 
examples of tasks solved at home and in class (these tasks can be individual or group
work); (b) different artistic creations with paper, plasticine, handicrafts, pieces etc; 
(c) works made on notebooks, sheets, creations, drawings, descriptions, etc; (d) photos
and recordings made in different working environments and processes, e.g. in the 
leisure time, out-of-the-school activity, excursions etc; (e) computer work, which 
demonstrates pupil's IT skills (there may be scripts, drawings, using various 
software, etc); (f) models, methods and techniques applied to perform exercises, 
problems, various tasks, whether or not they are related to the school's duties; (g) an 
evaluation and self-assessment formats, supplemented by the teacher or instances, 
where the pupil has made the evaluation of his/her knowledge (it includes tests at 
home/school that are evaluated, or have comments and notes from the teacher, 
friends and parents.
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2. Perceptions of primary teachers related to the portfolio assessment
Teachers report that portfolio evaluation is carried out through individual audits 

or through "public" presentation in front of a panel composed of classroom pupils, 
parents, etc. Portfolio tasks or a project phase are estimated at the time they are 
submitted or presented. The assessment of each portfolio assignment is made on the
basis of criteria that the teacher decides and based on the type of assignment given. 
Most of the teachers report that (a) homework carried out at home comprise 15% of 
the pupil's portfolio estimation; (b) tasks performed in the classroom comprise 20% 
of the pupil's portfolio estimation; (c) thematic works/projects and individual pupil's 
works comprise 25% of the pupil's portfolio estimation; (d) observation of 
reports/practical work and laboratory work includes 25% of the pupil's portfolio 
estimation; (e) reports/weekly summaries of pupil's activities comprise 15% of the 
pupil's portfolio estimation.

3. Perceptions of primary teachers related to the benefits of portfolio using
The portfolio assessment of the pupil's subjects as part of the pupil's Assessment

for learning is a novelty competence-based curriculum. Teachers think that using the 
portfolio as an archive and task selector affects a profound learning, creating 
opportunities to integrate previous knowledge and consider previous learning into 
the different situations. It represents a wide range of pupils' work in a subject field. 
The portfolio enables the learner to be actively involved in the assessment. It 
encourages pupils to do a self-assessment, creates flexibility in work and make more 
effective relationships "teacher – pupil".

CONCLUSIONS
The portfolio creation process improves opportunities for a new learning way. 

One of the greatest attributes of the portfolio is its potential to focus on learning 
processes. Usually, during the traditional learning process, the aim is to memorize 
facts or information. The portfolio may be used in a competency-based curriculum, 
as an archive and job selector, affects a profound learning, impacting on efforts, 
improvement and achievements; it integrates assessment with the learning process.
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