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Abstract: Learner autonomy deals with taking responsibility for one’s learning. 
To develop autonomous listening skills implies goal-setting, initiating listening 
practice and planning it, being able to notice one’s challenges and to select the 
relevant strategy to overcome them.  The goal of the article is to assess the situation 
in Georgian high schools from this point of view and, if it is found not sufficiently 
good, to offer recommendations on how to increase the level of EFL listening 
autonomy includes. The quantitative research (survey) was held. The participants 
included 647 students from Georgian high schools from the capital city and smaller 
towns, both from private and public schools. The 10 schools were selected at random 
from those who agreed to cooperate. All participants were voluntary. The results 
revealed that the participants view themselves more or less autonomous, but they 
need to further develop their autonomy. The private school students in the sample 
(mean level of autonomy 3.83 on a 6-point Likert scale) view themselves a little less 
autonomous than the public school students (mean level of autonomy 4.03). A 
conclusion was made that further development of learner autonomy in the 
development of listening skills is needed. 

 Keywords: learner autonomy, listening skills, English as a foreign language, 
cognitive strategies, metacognitive strategies, memory-related strategies; 
compensatory strategies, social and affective strategies 

 INTRODUCTION 
Holec (1981) defined learner autonomy as "the ability to take charge of one's 

own learning" (p. 3). In the contemporary world, the ability to be an autonomous 
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learner is indispensable, as any imaginable professional life requires lifelong self-
education, which is impossible without the ability to plan, organize, and self-assess 
one's learning.  

Listening skills both in native and foreign languages are essential, as this is how 
any language learning begins. According to Krashen (1985), comprehensible input 
is obtained first while listening, and this becomes the basis of development of other 
language skills. The ability to listen to and to hear one's interlocutor is an essential 
communicative skill required almost at any job. The ability to listen with 
understanding in English (as contemporary lingua franca) at face-to-face and virtual 
lectures, trainings, presentations, meetings, talks, and conferences is of vital 
importance for success in education, science, politics, and business, as most 
international events nowadays occur in English (Nagy, 2016).  

All this makes the ability to autonomously develop one's EFL listening skills a 
very significant aim of not only English language teaching (Hamouda, 2013), but 
also education in general, as it is the so-called transferable skill (Deveci, 2018). The 
goal of the article is to assess the situation in Georgian high schools from this point 
of view and, if it is found not sufficiently good, to offer recommendations on how to 
increase the level of EFL listening autonomy valuable not only for Georgia, but also 
for countries where this level is not sufficiently high. Ministry of Education, Science, 
Culture, and Sport of Georgia (2011) introduced learner autonomy as a compulsory 
demand. Earlier, before 2014, listening comprehension has not been assessed at 
Unified National Admission Exams (edu.aris.ge, 2014) correspondingly and not paid 
much attention to schools. The expectations for this research were that the level 
would not be satisfactory. Although, due to contemporary information and 
communication technologies, a wide scope of listening materials can be obtained by 
language learners on the internet for free, contemporary school in Georgia, like in 
many developing countries (Smith, Kuchah, & Lamb, 2018) still is rather teacher-
centered and does not offer enough learner autonomy (first of all, strategic) skills 
development. 

 LITERATURE REVIEW 
Definition: As already mentioned, learner autonomy is the ability to take the 

responsibility for one's learning (Holec, 1981). Based on ideas expressed by Chamot 
(2005), O'Malley et al. (1985), and Vandergrift and Goh (2012) about learner 
autonomy, it is possible to say that learner autonomy in the development of listening 
skills involves students' actions in the following areas:  
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 Setting the goals for developing one's own listening skills (on the whole);  
 Setting the goals for developing particular sub-skills (components of 

listening skills); 
 Initiating practicing listening initiative; 
 Realizing one's difficulties in listening; 
 Planning one's pre-, while- and post-listening practice; 
 Choosing listening comprehension strategies that are the most efficient for 

the particular learner;  
 Improving one's listening skills by mastering such strategies that fit each 

particular listening activity; 
 While practicing listening, setting the objectives for each particular 

listening activity without teacher intervention; 
 Monitoring and evaluating one's own listening skills development; 
 Making records on one' own progress and language details important for 

self-development; 
 Assessing oneself and planning the further cycle for the improvement of 

listening skills. 
 How to develop learner autonomy in EFL listening skills 
In order to develop learner autonomy, it is necessary to develop learning 

strategies. Learning strategies involve cognitive (reasoning, analysis, note taking, 
summarizing, synthesizing, outlining), metacognitive (being able to describe one’s 
learning and problem solving), memory-related (rhyming, creating an association or 
a mental picture), compensatory (avoidance, guessing), social and affective 
strategies (sharing the strategies, asking for clarification) (Dornyei, 2009; Neisser, 
1967; Oxford, 1990; 2003; Scarcella & Oxford, 1992). 

Yang (1999, p. 528) suggests the following activities for the development of 
cognitive strategies related to listening comprehension: rehearsal, organization, 
inferencing, summarizing, deducing, transfer, and elaboration: linking ideas 
contained in the new information, or integrating new ideas with known information. 
For the development of meta-cognitive listening strategies, he recommended while-
listening (selective attention) and post-listening (evaluation). 

Chang (2015) suggests the following activities for the development of listening 
memory-related strategies: 

 While listening to the text, memorizing the sequence of actions, 
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 Visualizing (imaginary or on paper) the text while listening and then 
retelling it based on created cues, 

 Comparing the texts heard and read (recollecting what was heard), 
 Listening a script and reciting it.  
Serri, Borougeni, and Hesabi (2012) recommend pre-listening activities such as 

brainstorming the background and/or linguistic knowledge on the topic in small 
groups or by the whole class in order to stimulate the development of socio-affective 
strategies. Games and competitions (who faster and better sums up or paraphrases 
the heard text), creative tasks (continuing the heard story) are emotional and 
contribute to the development of affective strategies. Arkoç (2008) suggests 
practicing self-talk in order to reduce anxiety. 

As L1 listening skills take many hours and several years to form, developing 
effective L2 skills in limited to lessons + homework fulfillment time is rather 
problematic. This is why it is extremely important that English language learners on 
their own initiative regularly dedicate time to EFL listening which is not related to 
their formal studies. For that, they need to develop certain skills, predictive skills 
among them. While doing extracurricular EFL listening, however informal it is, it 
would be good if learners plan (when how long, which topics, genres, programs) and 
put up a goal before they start listening (e.g., to get the gist, to write down five words 
/ three interesting facts on the topic, etc.) (Borg, 2017). It would also benefit them if 
they do not listen "for the sake of listening", but accompany it by some self-posed 
task.  

Table 1 
Classification of listening activities for learner autonomy development 

Activity Stage of listening skill development 
Place Goal 

Brainstorming the needed vocabulary 
Pre-listening In-class dealing with linguistic difficulties  supporting the qualified guesses developing bottom-up cognitive strategies Mind-mapping Pre-listening In-class organizing the vocabulary,  supporting the qualified guesses developing bottom-up cognitive strategies Brainstorming the background knowledge 
Pre-listening In-class supporting the qualified guesses, 
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developing top-down cognitive strategies Prediction of the remaining part of the sentence / text Pre-listening In-class developing bottom-up & top-down cognitive strategies  Preparing listening-based news release 
Pre-while-listening 

In-class / Out of class 
planning role distribution  Selecting internet materials relevant to the given topic 

While-listening In-class / Out of class 
key word recognition developing bottom-up & top-down cognitive strategies Word segmentation While-listening In-class / Out of class 
developing bottom-up & top-down cognitive strategies Developing schemas, diagrams, word webs, and bubble charts 

While-listening In-class developing bottom-up & top-down cognitive strategies Note-taking and discussing the notes in class or handing over to the teacher the results of note-taking of individually selected texts  

While-listening In-class / Out of class 
understanding the gist 

Pleasure listening While and post-listening 
Out of class / post-class 

removing anxiety, increasing motivation Sharing the strategies  Post-listening In-class developing cognitive and metacognitive strategies Elicitation of word meaning Pre-while-post-listening 
In-class developing metacognitive strategies Playing games Post-listening In-class removing anxiety, increasing motivation Paraphrasing, summing up, defining the main idea(s) Post-listening In-class / Out of class 

developing cognitive strategies Discussing the text  Post-listening In-class developing cognitive and metacognitive strategies Comparing various texts on the same topic 
Pre-post-listening 

In-class / Out of class 
developing cognitive strategies Discussing the strategies applied Post-listening In-class developing metacognitive strategies Making up learner profiles, learner journals and learner logs, self-reports, individual reflections, study plans, and self-assessment 

Post-listening Out of class developing metacognitive strategies 

Making up topic vocabulary lists or hierarchical maps  Post-listening In-class / Out of class 
developing cognitive and metacognitive strategies Preparing a presentation with slides  Post-listening Out of class / In-class 
developing cognitive and metacognitive strategies Writing an essay Post-listening Out of class developing cognitive strategies Source: created by author 
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 Espinosa (2015), Rost (2011), and Vandergrift & Goh (2012) state that EFL 
learners need to know how to note-take, focus on clues, paraphrasing, concentrate 
on one aspect of comprehension at a time, deduce the meaning the text and 
summarize it, order and classify events, formulate main idea, verify their predictions, 
make inferences, self-evaluate, and set goals.  

To sum up the literature review, we suggest the table below describing our 
classification of listening activities for the development of learner autonomy.  

 
How to assess learner autonomy in EFL listening skills 

Taking into consideration the definitions of learner autonomy (Breen & Mann, 
1997; Cotterall, 1995; Spratt et al., 2002; Holec, 1981), on the one hand, and the 
nature of EFL listening skills (Borg, 2017; Rost, 2011; Serri et al., 2012; Vandergrift 
& Goh, 2012), on the other, we came to conclusion that the major components of 
listening autonomy involve: 

 Doing extra EFL listening on one's initiative; 
 Setting the goals for the component skills; 
 Diagnosing one's difficulties; 
 Choosing individually efficient listening comprehension strategies; 
 Improving one's listening skills by mastering relevant strategies; 
 Monitoring and evaluating one's listening skills. 
Based on it, two (16-item 6-point) Likert scale questionnaires were developed by 

us for students and for teachers (see Appendix). Typical Likert scales comprise five 
(or a larger odd number of) items "symmetrical with a neutral center, thus it indicates 
odd number of choices with the non-neutral responses on either side, being equal in 
magnitude yet opposite in polarity" (Rinker, 2014, pp. 3-4). In order to avoid the 
central tendency bias, academics (Rinker, 2014, Subedi, 2016) approve the even 
number of responses in order to avoid neither-nor answers to be the central ones, 
thus, we used a 6-point scale, with neutral answer being the third and the positive 
answers being 4-6th. 

 
METHOD 

The research held was a descriptive and quantitative one. It was chosen as "a 
basic research method that examines the situation, as it exists in its current state, to 
identify particular phenomenon based on an observational basis and to explore 
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correlation between two or more phenomena" (Williams, 2007, p. 66), so the 
questionnaire was applied for a state-of-matter survey research. The questionnaire 
offered was delivered both online (on Google Sheets) and on paper (while visiting 
teacher conferences and trainings). 

 
Participants 

According to Crossman (2020), stratified sampling "ensures that subgroups 
(strata) of a given population are each adequately represented within the whole 
sample population of a research study". It is used to make the research representative 
and how a researcher can examine each group's (in this research, private and public 
schools, as well as male and female students) behavior.  

Table 2 
Participants' data 

Students: total number: 647 
male female 
280 367 
from private school from public school 
84 563 
private school number 3 (Tbilisi) 
public school number 10 (Tbilisi, Rustavi and Telavi) 

Source: created by author 
 
Therefore, to make the research representative of Georgian students, schools 

from Tbilisi, the capital city, and smaller towns, were involved, public schools were 
more represented than public ones as this is the situation in Georgian secondary 
education, and both female and male students took part in the survey. The schools 
were selected at random from those who agreed to cooperate. All participants were 
voluntary. To provide a higher number of participants, all volunteers' results were 
analyzed (except the few who did not fill in the questionnaire completely). 

 
RESULTS 

Half (8) of the items were assessed positively by the students of private schools. 
It reveals that they are to a certain (but not sufficient) degree autonomous in their 
listening studies. The standard deviation for all items is above 1, which means that 
students' opinions on each question differ substantially. On the other hand, the 
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standard deviation between the items is 0.63464, which is not high, which means 
that students' views on different aspects of listening autonomy are similar enough to 
each other. 

Table 3 
Raw materials of learner listening autonomy survey 

(84 private school students) 
Items / points 1 2 3 4 5 6 1 39 13 10 14 4 4 2 6 3 13 18 14 30 3 20 9 10 18 13 14 4 27 4 14 12 13 14 5 5 4 7 10 21 37 6 11 5 12 20 17 19 7 20 16 12 16 9 11 8 16 10 7 18 20 13 9 10 15 15 22 10 12 10 14 11 12 21 11 15 11 7 5 14 20 23 15 12 5 10 13 20 15 21 13* 28 17 11 12 9 7 14* 37 10 12 10 7 8 15 12 3 5 12 12 40 16* 22 15 8 18 12 9 Source: created by author 

Table 4 
Statistical results of learner listening autonomy survey 

(private schools' students' answers) 
Items / points 

1 2 3 4 5 6 mean Standard deviation 1 46% 15% 12% 17% 5% 5% 2.27 1.43410 2 7% 4% 15% 21% 17% 36% 4.44 1.53945 3 24% 11% 12% 21% 16% 17% 3.44 1.79927 4 32% 5% 17% 14% 16% 17% 3.26 1.88922 5 6% 5% 8% 12% 25% 44% 4.77 1.49981 6  13% 6% 14% 19% 11% 13% 4.00 1.64280 7 24% 19% 14% 19% 11% 13% 3.13 1.72004 8 19% 12% 8% 21% 24% 15% 3.65 1.81609 9 12% 18% 18% 26% 12% 14% 3.52 1.57140 10 17% 13% 14% 25% 13% 18% 3.58 1,69484 11 8% 6% 17% 24% 27% 18% 4.02 1.42251 12 6% 12% 16% 24% 18% 25% 4.11 1.53684 13* 8% 11% 15% 13% 20% 33% 4.26 1.67992 14* 10% 8% 12% 14% 12% 44% 4.43 1.74443 15 14% 4% 6% 14% 14% 48% 4.54 1.81325 16* 11% 14% 21% 10% 18% 26% 3.88 1.73139 Total 3.83 0.63467 Source: created by author 
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Table 5 

Raw materials of learner listening autonomy survey 
(public school students) 

Items / points 
1 2 3 4 5 6 

1 170 83 65 155 51 39 2 54 44 48 109 129 179 3 56 45 65 124 109 164 4 110 65 72 132 86 96 5 23 19 35 86 127 273 6 70 56 88 126 106 117 7 141 66 83 122 79 72 8 68 58 84 121 115 117 9 69 47 86 140 129 92 10 99 63 70 120 76 135 11 56 44 69 108 138 148 12 57 48 76 135 103 144 13* 233 105 68 73 37 50 14* 297 90 51 60 23 42 15 51 47 41 85 74 265 16* 154 79 104 128 44 54 Source: created by author 
Table 6 

Statistical results of learner listening autonomy survey 
(public schools' students' answers) 

Items / points 
1 2 3 4 5 6 mean st.dev. 

1 30% 15% 12% 28% 9% 7% 2.91 1.61660 2 10% 8% 9% 19% 23% 32% 4.21 1.62285 3 10% 8% 12% 22% 19% 32% 4.20 1.62877 4 20% 12% 13% 23% 15% 17% 3.56 1.73358 5 4% 3% 6% 15% 23% 48% 4.94 1.35784 6 12% 10% 16% 22% 19% 21% 3.88 1.63769 7 25% 12% 15% 22% 14% 13% 3.26 1.72747 8 12% 10% 15% 21% 29% 21% 3.90 1.63678 9 12% 8% 15% 25% 23% 16% 3.87 1.56830 10 18% 11% 12% 21% 13% 24% 3.74 1.78498 11 10% 8% 12% 19% 25% 26% 4.20 1.61494 12 10% 8% 13% 24% 23% 26% 4.09 1.60953 13* 9% 7% 13% 12% 24% 41% 4.33 1.56560 14*  7% 4% 11% 9% 16% 53% 4.80 1.60432 15 9% 8% 7% 15% 13% 47% 4.56 1.71067 16* 10% 8% 23% 18% 14% 27% 4.02 1.62545 Total 4.03 0.52301 Source: created by author 
 
Half (8) of the items were assessed positively by the students of public schools. 
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It reveals that they also are to a certain (but not sufficient) degree autonomous in 
their listening studies. The standard deviation for all items is above 1, which means 
that students’ opinions on each question differ from each other substantially. On the 
other hand, the standard deviation between the items is 0.52301, which is not high, 
which means that students' views on different aspects of listening autonomy are 
similar enough to each other. 

Tables 7.1-7.3 show whether the results obtained from the private schools' 
students are statistically different from those received from the public schools' 
students' answers. For this purpose, the researcher applied paired samples T-test 
(mean results for all 16 items were entered). 

The correlation between respondents according to school type is positive, but 
very low (0.075) and insignificant (p=0.681>0.05), which means that it is impossible 
to predict according to the private schools' students' answers the public schools' 
students' ones and vice versa. This is understandable, as the conditions in which they 
study at school, as well as their socio-economic conditions at home are different. 

Table 7.1 
Paired samples statistics 

(private and public schools' students' answers compared) 
Pair 1 Mean N st. dev. st. error mean 
 var. 1 

 3.8754 
 32 

 0.58064 
 0.10264 var. 2 1,5 32 0.50800 0.8980 Source: created by author 

Table 7.2 
Paired samples correlations 

(private and public schools' students' answers compared) 
Pair 1 N Correlation Sig. Var. 1 & var. 2 32 0.075 0.681 Source: created by author 

Table 7.3 
Paired samples T-test 

Pair 1 Paired differences  
 
 
 t 

 
 
 
 Df 

 
 
 Sig (2-tailed) 

Mean st. dev. St. error mean 
95% confidence interval of the difference lower upper Var. 1 & var. 2 

2.37437 0.74209 0.13118 2.10682 2.64193 18.100 31 0.000 

Source: created by author 
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The 2-tailed significance at 95% confidence interval of the difference which is 
appropriate for education and social sciences, so the difference between public and 
private schools' students' results is statistically significant, although it is not so big. 
It is possible to conclude that the private schools' students in the sample view 
themselves as a little more autonomous that the public schools' students do. 

Overall, the survey revealed that the participants view themselves more or less 
autonomous, but they need to further develop their autonomy. The private school 
students in the sample (mean level of autonomy 3.83) view themselves a little less 
autonomous than the public school students (mean level of autonomy 4.03). 

 
Limitations and directions of further research 

The scale of research does not let make very trustworthy generalization, 
however, due to stratified sampling, enables the researchers to speak about existing 
trends. Research in other countries and cross-country comparisons can be made in 
the future, as the research is replicable (see the attached questionnaire).  

 
DISCUSSION 

Results from PISA (OECD, 2012) show that in most countries privately 
managed schools tend to have more autonomy, better resources, and perform better 
on the PISA reading scale than publicly managed schools, and the results differ 
according to countries. Hann, Wang, and Yang (2017) study show that in South 
Korea private schools have greater flexibility in personnel decisions, and their 
principals and teachers face stronger incentives to perform. On the other hand, they 
state that "there is sparse evidence on the causal effects of school autonomy on 
student outcomes" (p. 2), as school autonomy does not necessarily involve better 
teaching methods, more student-centered approach and providing strategic leaning 
to students. Hanushek et al. (2013) find that an increase in school autonomy is 
associated with positive student achievement in countries with strong institutions, 
while it is associated with negative student achievement in countries with weak 
institutions. Masino and Niño-Zarazúa (2016) research studied the factors of 
students' success in 15 developing countries, and only in one of them, Nicaragua, 
found a positive impact of school autonomy on students' test results. In Indonesia 
(Hendajany, 2016) public school' graduates do better at national exams than those of 
public schools. Thus, it is too difficult to generalize across countries the quality of 
teaching and learning in public schools vs. private schools. 
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Besides, there are no results on learner autonomy level of different types of 
schools, so there was nothing to compare with our findings. The results obtained in 
this study revealed that students of both Georgian public and private schools view 
themselves to a certain degree autonomous while developing their listening skills; 
however, their learning autonomy still needs to be increased. The students of public 
schools view themselves a little more autonomous than those of private schools, 
however, self-assessment / self-report is not a very objective method of clarifying 
the state of the matter (Gaete, Gómez, & Benavides, 2018), as the respondents may 
differently enough understand autonomy. 

 
CONCLUSIONS AND RECOMMENDATIONS 

Learner autonomy is indispensable in contemporary changing society, as 
continuous learning will be needed by school graduates, whatever their profession 
or occupation. Besides, the ability to listen adequately is of critical importance at the 
majority of jobs where work with people is involved. However, researches show that 
this skill is not sufficiently developed even in native language, to say nothing of 
foreign ones. Meanwhile, communication in English nowadays is often needed in 
many spheres.  

The research has revealed that Georgian students' autonomy in listening can be 
assessed positively both in public and private schools, however, the given sample of 
respondents believes that public school students are more autonomous in listening 
than the private schools' students. This, paradoxically, may be explained by their 
worse conditions for EFL listening in class (so, if they want to listen well, they have 
to listen more beyond the class|), but, of course, more studies are needed to confirm 
(or disprove) the results of this study, as well as to make a causative statement.  

In order to increase the degree of EFL listening autonomy the following 
measures can be recommended: 

 Explain to students what which listening strategies (cognitive: reasoning, 
analysis, note-taking, summarizing, synthesizing, outlining; metacognitive: being 
able to describe one's learning and problem-solving; memory-related: rhyming, 
creating an association or a mental picture; compensatory: avoidance, guessing; 
social and affective strategies: sharing the strategies, asking for clarification) exist 
and how they can be applied;  

 To apply more pre-, while- and post-listening activities that develop 
listening strategies, such as brainstorming for linguistic and background knowledge, 
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mind-mapping, prediction, note-taking, pleasure listening, and strategy-sharing;  
 To give some free listening homework (students select the materials on the 

given topic themselves, according to their language level and interests). 
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APPENDIX: QUESTIONNAIRE 
 Learners use audio/ CD recordings of the books to listen in their spare time 

out of class. 1 2 3 4 5 6 
 Learners are able to choose listening input for the given language 

proficiency level by themselves (they are aware of their needs). 1 2 3 4 5 6 
 Learners try to recall background information of the listening task before 

they listen. 1 2 3 4 5 6 
 Learners recall the vocabulary around the topic before they start listening. 

1 2 3 4 5 6 
 Learners know the best ways of learning that fit their characteristics. 1 2 3 4 5 6 
 Learners are able to plan and monitor listening process on the while-

listening stage. 1 2 3 4 5 6 
 Learners use Listening Profiles to follow the listening process. 1 2 3 4 5 6 
 Learners reflect and evaluate the ways they used for listening 

comprehension. 1 2 3 4 5 6 
 Learners are able to set short or long-term goals for listening skills 

development for the next time. 1 2 3 4 5 6 
 Learners are using learning sites on internet to work out listening skills. 1 2 

3 4 5 6 
 Learners make inferences and discussions about the ways, which they have 

used for learning listening input. 1 2 3 4 5 6 
 Learners are risk takers to try new ways even when they seem very and 

challenging. 1 2 3 4 5 6 
 Learners can acquire knowledge about learning ways only by the teacher. 1 

2 3 4 5 6 
 Learners cannot decide what and how to listen for the learning purposes 

without a teacher support. 1 2 3 4 5 6 
 Learners listen the music, watch films, etc. for learning purposes 

deliberately. 1 2 3 4 5 6 
 Sometimes the lack of knowledge hinders the listening comprehension 

success and the willingness to practice it outside the class. 1 2 3 4 5 6 
* In the student questionnaire instead of "learners" "I" is used.  
 

  


